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RESEARCH QUESTIONS
1. What are the experiences of a group of Syrian young adults 

living under temporary protection and enrolled in Turkish 
universities?

2. How do these students overcome barriers to invest in higher 
education in the host country? 

3. How do these students envision and pursue their future goals 
and identities through education? 
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Figure 1. “You don’t get in life what you 
want!! You get what you fight for!” 

(Aynur)  
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Advocacy Ethnography

•Critical ethnography
•Narrative inquiry

Data Collection

•Online questionnaires (42)
•In-depth, semi-structured interviews (11)
•Photovoice (8)

Data Analysis

•Meaning field analysis
•Thematic coding
•Narrative portraits

Multilingual Practices

•Learning Turkish through media
•Initiating friendships with Turks
•Establishing knowledge exchanges
•Drawing on background knowledge

Identities

•Strong learner identities and goal orientation drove 
investment of time and effort in learning.

•Investment contributed to success, confidence, and resisting 
discrimination.

•Academic success supported the development of multilingual, 
multicultural identities and a sense of local or transnational 
belonging.

“In the place of trying to understand the 
lessons, I tried to understand Turkish. While 

the students were trying to understand math, 
I was trying to understand Turkish, so then I 

learned Turkish well.” (Muallim)

Scholarship

•Examine L2 curricula for academic purposes

•Develop faculty professional development   

Practice

•Establish orientation, bridge, and mentorship programs
•Encourage translanguaging practices
•Facilitate study groups 

SLA Investment

•Participants overcame academic and social barriers, 
participated in the host society, resist marginalization, and 
construct a sense of local or transnational belonging and 
future identity through learning and then learning in a second 
language.

SLA Purposes

•In this way, they gained cultural capital and engage in 
self-advocacy (Bourdieu, 1977, 2004; Darvin & Norton, 2015). 

SLA Processes

•Their strategies and trajectories illustrate the “highly complex 
and socially situated process” of second language learning 
(Swain & Deters, 2007, p. 827).


